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Ab tract 
Instructi nal leader hip has become on of the most widely researched topics. This 
tj pc of leadership ha been connected to teacher growth and development, teacher 
job satisfaction, student achievement, and improving chool c limate in general .  This 
study fOCll e on instructional leader hip in chools  of Sharjah Education Zone. 
Specifically ,  th study aims to describe the principal instruct ional leadership 
practice . to identi[ the most and lea t important teachers' instructional practices, 
and to investigate " hether there i s  a re lationship between the principals' instructional 
practice and teachers' teaching practices. This study is quantitative in nature and 
therefore a questionnaire was u ed to col lect data from teachers in 24 schools in 
harjah. The sample was 1 1 1  male and 269 female teachers with a total of 380 
teachers. The tudy found that principal s in Sharjah schools practice certain tasks of 
i nstructional leadership more than others. For example,  they care more for framing 
the school goals, pro id ing i ncentives for learning, and evaluating instruction than 
maintaining high visibi l ity, protecting instructional time, and providing incentives for 
teachers. With regard to teacher ' instructional practices, it was found that teachers 
focus on certain practices more than others. They provide attention to students 
working i n  groups, stating the lesson goals, checking students' exercise books than, 
for example, asking students to write essays to demonstrate their creative ideas, 
giving them projects that last for some time, and holding debates in the c lassrooms. 
Final ly, the study found a positive relationship between principals' i nstructional 
leadership practices and teachers' teaching practices. In other words, when the 
principal attends to certain leadership practices, the teacher gives more attention to 
certain instructional practices. This re lationship was stronger in areas of monitoring 
\'11 
student ' progre , providing incenti es for teachers and protecting teachers' 
instructional t ime. 
Key" ord : I n  tructional leadership, teachers' in tructional practices, Ministry of 
Educat ion. tudents achievement. qual ity learning. 
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Chapter 1: Introduction 
1 . 1  Overview 
For many decade , the princ ipal ha been used to perform management 
rout ine task a planning, organizing, mon itoring, and a luating. These tasks are 
evidenced in gi ing rder , deal ing with ch I budget , ananging c lassrooms 
t im tabl . monitoring attendance and absence of teachers and students. Tho e tasks 
are consid red and are st i l l  seen as important .  Ilowever. with the advent of major 
changes in education and the changing prospects for the graduates needed for the 
new econom . this viev of the role of the principals has changed. Today, the 
chal lenge are chool faced with not only an abundance of knowledge and 
t c lmological movements at all field but also with many chal lenges to an effective 
learning process ( Leonard, 20 1 0, p. 1 ) . However. we sti l l  hear that too many 
Plincipal are p laying the same old roles with l i tt le focus on teachers perfonnance, 
which could improve students' learning. The old image of the principal ' s  roles 
dominated our schoo ls  for a long period of t ime, but nov , it is the t ime to move and 
take serie steps to change this i mage. 
ccording to research, instructional leadership is adding the new i mage to the 
"",ork of the principals .  I nstructional leadership is a type of leadership that is based on 
the principle of support ing teachers and giving them the opportlliuty to learn and 
grow to meet the d i fferent needs of students. The role of the princ ipal as an 
instructional leader i s  someone who engages in  the instruction process; observing 
teachers i n  c lassrooms and working with them to improve teaching and learni ng.  
Thus, i t  i s  necessary to find out the new pract ices of the principals and examine the 
extent to which they are practi ced in our schools .  
I n  fact, school members cannot work in isolation, so we need that spir i t  of 
engagement and belonging t the ch o J .  I n  other word , i f  the principal pract ice 
affect teacher' pcrfomlance and thi , i n  tum, can in fluence the student leanl ing 
outcome , thi mean that we need to under land how this work . One way or another, 
teachers cannot affect tudent learning Ie e ls  by themsel es \ ithout gett ing support 
from the principa l .  
owada s wi th the advancement of knowledge and the changes in 
techn logy, \V need di fferent types of leadership i n  our schools, which i s  quite 
d ifferent from what is fami l iar and ordinary,  " Pa t education systems tend to have 
plac d their focu on managing school- smooth bus operations, subst itute placement, 
tudent and staff di  c ip l ine,  etc . "  (Dumas, 20 1 0) .  Tll i s  is not to argue that the 
instructional leader does not possess managerial ski l ls, the successful principal is  the 
one w ho cares for educating his tudents helping his teachers, and at the same t ime 
does not neglect the routi ne tasks which are v ital to achieving goals and vis ions of 
the choo l .  Al l  tho e roles are es ent ia l  i n  the school journey to\ ards ongoing 
progress. (Gupton. 20 1 0. p. 1 6) 
A l l  these procedures are important and needed in  school every day, but they 
do not cause that great impact on the students' leaming level . The new image of 
leadership focuses "on i nstruction that has strong purpose and equa l ly  strong 
comnlitment to students learning" (Zepeda, 20 1 3 , p. 3 ) .Therefore, there is a need for 
the existence of school instructional leaders i n  our schools .  I nstruct ional leadership 
considered the principal as a leader of leaders. She/he understands i nstruction and 
appl ies characteristics of instruction in an efficient and effective manner, ensuring 
that all teachers play an active rol e  in carrying out the instruct ional program . 
(Sergiovanni & Green, 20 1 5, p. 206) 
The principals should understand that they are not the only leaders in  their 
scho Is, the} hould kno that they participate with d ifferent groups of leaders, they 
hould w rk be ide ea h other to achie e the most valuable goal in the school which 
i the qualit o[ the student learn ing. I n  other words, i f  the teachers and principal s are 
\o\orking acc rding to chool j ion and mi  ion with the spiri t  of one team, the 
student engagement wi l l  increa e and wi l l  affect the students learning outcome 
po it ively. 
With regard to instructional leadership in the UAE, instructional leadership is 
con id red one of the most effective styles of school leadership worldwide. Thus, the 
M inistr_ of Educat ion in the AE i tryi ng to advance the educational system and 
therefore they have to focus on improving school leadership and helping them to 
become effective instructional leaders. 
The M ini try of Education created diverse programs and systems to help lay 
out remedial plans and solutions to the negative att i tudes that face schools  in  the 
UAE and to strengthen positive att itudes and i ncrease their efficiency. One of the 
most important programs is academic accreditation which aims to i nvestigate the 
practices of school leadership and to examine teacher efficiency to make sure that 
they are playing the i r  v i ta l  roles to improve student learning. 
Accreditation is "an official recognit ion on the part of the M i ni stry of 
Education that a school has achieved the required standard and level of qual i ty, 
demonstrated through an independent and robust process of evaluation " (MOE, n .d . ) .  
The M inistry of Education accredited many of private and publ ic  schools  
based on evidence obtained by the committees during the accreditat ion visits to those 
schools .  This program a ims to enhance and develop UAE school performance, to 
achieve higher qua l i ty of performance for each person in the school,  and achieve the 
cont inuous development of school leadership, teachers and students, and achieve a 
high le\ I f learning out ome . 
uditor from the Mo target school performance as  a whole tart ing from 
the chool lead r hip. The) focu primari ly teacher practices in the c las rooms and 
on the ext nt that they u e m dern teaching method such as cooperat ive and 
d ifferentiated leaming, and integrat ing technology in dai ly lessons using computers, 
I Pad. and other de ice that fac i l itate the learning process and make it more 
attractive to the leamers. 
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I n  conc lu ion, the Min istry of Educat ion is current ly heading to move away 
from both the prin ipal and teacher traditional roles, and keen to princ ipal  to perform 
effect ive in tructional practices as wel l  as teachers to adopt modem methods of 
teaching i n  the c la sroom in ord r to contribute to ach ieving high qual i ty learning for 
U A E  tudent . (AI  Khai l i ,  20 1 1 , P .  1 0 ) 
1 .2 Sta tement  of  the  P roblem 
In 20 1 4, H is  H iglmess, heik l1 Mohammed bin Rashid Al Maktoum launched 
the national agenda for the Emirates towards achieving the Emirates vision by 202 1 .  
One of the most important goals of the agenda i s  improving the field of educat ion, 
through de eloping important aspects of school leadership, teaching and learning. 
The big focus targeted school leadership to achieve these objectives to see schools 
bloom and achieye advanced level of students' leaming, s imi lar to the best education 
systems in the world .  
topping at the most important national agenda of the educational system, we 
find out that the UAE is keen to be one of the best 1 5  countries in the world i n  
T IMSS  exams and to  be  one of  the best 20  countries i n  the world i n  P ISA 
Examinations. as  wel l  as  having highly capable teachers for a l l  schools and qual ified 
school leaders for al l  schools .  I n  addit ion, the country aims to min imize the 
percentage of tudent \\ h jo in  the ba ic ear in univer it ie to zero percent. 
In  fact, we usua l ly  hear ton of slogans about the importance of principals' 
role in  our chool that contribute to the improvement of the pract ices of teachers, 
\\hich in turn c ntri bute to improving tudents I arn ing. When we compare the 
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re ults of  the countr in international e ami nations as PI A and TI MSS,  we find that 
our re u l ts are much lower than other cow1tries ( I Amiri ,  20 1 1 ,  p. 5 1 )  
I Logani (_0 1 2 ), in h is  tudy on instructional leadership cited K DHA 
ta6st ic that dist inctive chools are rare and the rest are c las ified as good, 
acceptable, and not acceptable (AI Loghani ,  20 1 2 ). A l l  these facts led me to focus 
on the i nstructional leadership of the principal and the instructional teaching 
practice to achieve the goals  of the country in  fie ld of education. 
1 .3 Pu rpo e of  the Stud y 
This study attempts to i nvestigate the extent to which instructional leadership 
is practiced in harjah schools  and whether a re lationship does exist between the 
practices of i nstructional leadership and the teaching practices of teachers inside 
c lassrooms. 
1 04 Research Questions:  
Thi s  study attempted to answer the fol lowing questions: 
1 . How do teachers i n  Sharj ah Educational Zone perceive their school principals 
as i nstructional leaders? 
2 .  How do teachers i n  Sharj ah Educat ional Zone perceive their teaching 
practices? 
3 .  I s  there a relationship between the principals' use o f  instructional leadership 
practices and teachers' use of teach ing pract ices? 
1 .5 , iun ificance of  the tud y 
Thi tud help to provide researcher and tho e who are interested in 
educational leader hip re ear h with the b t instructional practices of the principal 
through \\-hich the can make deci ion and la out programs and courses to orient 
princ ipal and train them to impro e their role in choo ls. Moreover. this study 
help principal to recognize the be t practices that could help teachers in their 
c Ia room instruction and at the same t ime to show which instruct ionaL leadership 
practices in  need of impro ement in haljah chools. 
1 .6 Limitat ions of  the Stud y 
Thi tudy i l im ited to harjah education zone schools, so the results cannot 
be general ized to a l l  UAE chools .  In addit ion, tlus study focuses onl y  on public 
chool in the zone. Therefore, the resu l ts are not to be general ized to private 
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chools. One l imitation in this study relates to part ic ipants answers to the survey 
\-:vhich might be affected by their immediate c i rcumstances and viewpoints at the t ime 
of data col lection. However, th is i s  a COllli110n l im i tation in  a l l  survey studie  
1 .  7 Defi n i t ion of Terms 
For c learer understanding of the tem1S used in  this study, below are their 
meamngs: 
I n  t ruct ionaJ l eadersh ip: " Strong leadership promotes excel lence and equi ty in 
education and entai l s  projecting, promoting, and holding steadfast to the vision; 
garnering and a l locat ing resources; communicat ing progress; and supporting the 
people programs, services, and act ivi ties implemented to ach ieve the schools' vision" 
(Zepeda, 20 1 3 , p .  4) 
'ha rjah d ucat ional  Zone: i one z ne of education under the E M ini tf) of 
Educat ion. It ha an [£ice in the Eastern Region which manages school according 
to pol icie or the MoE. 
1.8 Orga n iza t ion of  the t u d  
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Thi tud c n i t  of fi ve chapters. Chapter one introduces the topic, stated 
the problem and re earch questions. Chapter two presents the l i terature review about 
in tructional leader hip and the relationship between instructional. leadership and 
tea her I practi e .  hapter three presents the methodology u ed in  this stud ( the 
re eareh de ign .  the population, sampl ing, the instru ment and its alidity and 
rel iabi l i ty, procedure ) .  Chapter four presents the findings based on the analysis 
que t ionnaire tatem nt using the PSS program. Chapter five provides a d iscussion 
of findings, conclusion and the re onU11endations. 
Chapter 2: Literature Review 
Thi tudy aim to rec gmz principal in  tructional practice according to 
teacher . per pecl ive and to 'v hat extent U1ese practices might affect teaching 
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pm tice in cia srooms to raise tudent ' learning Ie el . Thus, the researcher tackled 
si. pi l lar in thi chapter which are : the historical background of establ ishing 
instructi nal leader hip. the definit ion of in tructional leadership, the variety of 
principal in  tructional practices, th be t instructional practices of teachers in their 
c ia  rooms. the re lat ionship between the principal and teacher in  tructional pract ices 
and final ly.  the in  tructional leadership in  the United Arab Emirates. 
2. 1 I n  t ructio n a l l eader h i p  
Before displaying various defin i t ions of  instructional leadership and the most 
important i nstructional practices of principals. it is necessary to refer to the h istory of 
in  tructional leadership to i l l u  trate the different contributions researchers have made 
to pro e the in1portance of instructional l eadership i n  improving school perfonnance. 
Bridge as c i ted i n  Hal l inger's paper (20 1 1 )  mentioned that the emergence of 
the idea of i nstruct ional leadership dates back to the 1 960s. ( Ha l l inger, 20 1 1 ,  p .  1 25) 
The notion of i nstructional leadership became rich material for researchers and this 
sort of leadership began to expand and widen on a large scale .  Thus, some concerned 
researchers of educational leadership styles over the years have studied several 
variables and factors that may have contributed d i rect l y  or indirectly to the 
improvement or decl i ne of the rol e  of the principal .  They c laimed also that 
instructional leadership can raise or weaken the achievement level of students and 
school perfonnance in  general .  ( Marzano, Waters &Mcnulty, 2005, p. 1 8- 1 9) 
Phi l i p  Hal l inger and Ronald Heck ( 1 998)  combined the finding of 40 test ing 
studies between 1 980- 1 995. They ident ified three categories: 
Direct affect model that tackle the l i nk between prin ipal behavior and 
tudent achievement. 
tudies on central effect. The} consider that the principal affects students 
only through other teacher and th princ ipal ' s  impact is indirect. 
lodel based on corre lat i e reciprocal effects : the princ ipal and teachers 
affect each oth r and thu the learning process. ( Hal l inger, 20 1 1 ,  p. 1 29)  
9 
ub equent l , another period of research appeared in  the USA and worldwide 
'which gave empha i to accountabi l ity and evaluation based on standards, which in  
turn would benefit the development of  the economy, education, health etc . ,  in  the 
country. "The standard and accountabi l ity movement was made even stronger on 
January 8 ,  2002, when President George W.  Bush signed into law the No Child Left 
Behind ct ( CLB) (U . .  Department of Education, n. d .  b . ) .The NCLB Act 
reqUire states to implement statewide accountab i l i ty ystems for all publ ic  schools 
(Cotton, 200'"') . " (Llneburge, 20 1 0, p. 4 )  
o this movement has contributed worthwhi le concepts to instruct ional 
l eader hip about what should be done by the principal in order to achieve high- level 
learning outcomes for students. The principal i s  in  charge of what occurs in  h is/her 
schooL such as promot i ng educational act ivi t ies, supervis ing teaching methods and 
invest igating how wel l  h islher teachers are achieving the u l t imate goal of each school 
providing qual i ty education for al l ,  without exception, start ing from the principal  and 
the teachers themselves. With the rapid and enormous sc ienti fic progress of recent 
years, we fmd that it is not worthwhi le  to let the principal remain locked into the old 
ski l l s  and knowledge. Thus, i t  i s  essential for him/her to benefit from the expertise 
and the acquisi t ion of al l that is  new on a nonstop educational journey. 
1 0  
The pread of accountabi l i ty ha put principal , teacher and up rintendent 
und r great pr ure and they ha\'e b orne keen to real ize di t i ngui shed educational 
goals and achiev bett r attainment by students. This movement pushed the 
uperintendent to compare the re ult of their student to tho e of other zones try ing 
to find out point of trength and weaknes to enhance the performance of their own 
chool . In regard to princ ipals and teachers, this helped them to lay out remedial 
and enrichment plans and de ign educat ional programs that meet learners ' d i fferent 
need . 
I n  order to compare instruct ional leadership  with other styles of leadership, 
the r earcher Hal l inger found that Robi on on ber study compared tbe mean effect 
of tran formational leader h ip  and instructional leadership on chool performance 
and concluded that in tructional leadership has a mean effect of over OA, whi le that 
of transfomlat ional leadershi p  ranges below 0. 1 5, as Figure 1 i ndicates . (Hal l i nger, 
20 1 L p. 1 3 1 )  
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They argue " instruct ional leadership  better captures the impact of school 
leadership on learning. That is, transformational leadership  as appl ied to education 
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does not appear to mea ure a l l  of the proces e b which leaders impact teaching and 
learning."  ( Hal l i nger, 20 1 L p. 1 3 1 )  
2 .2  Defi n i t ion of  in  t ruct iona l  leader h i p  
o vy hen ta lking ab  u t  instruct ional l eadership o[ the principal we have to  be 
stand ing at the mo t important defini tion for thi s type of chool leadership, 
according to Leithwood ( 1 994) .  "In tru tional leadership is a series of behaviors that 
wa de igned to affect c lassroom instruction" .  (Kw- unoglu & Tanriogen, 2009, p .  
On the other hmld, other researchers defined instructional leadership as "The 
recogn ition that principa l s  who operate from this frame of reference rely  more on 
ei\.pert ise and influence than on formal authori ty and power to ach ieve a posit ive and 
lasting impact on taff motivation and behavior and student lemoning ( Kursnnoglu & 
Tmviogen, �009, p. 253 ) .  I n  addition, accord ing to Bredson (2000 ) instructional 
l eadership argues that " leaders and learner are c ri t ical resources for implementing 
chmlges in  teachers' c lassroom practices(Kursunoglu  & Tmviogen, 2009, p. 253) .  
On  the other hand, Krug ( 1 992) defined i nstruct ional leadership  a s  " involving the 
strategic appl ication of knowledge to solve content specific problems and to achieve 
the purposes of schoo l i ng through others . "  ( Kursunoglu & Tmviogen, 2009, p. 253) 
I n  brief, when the principal emphasizes what students study, the "content", 
the methods adopted in teaching and creating di fferent oppOIiunities for professional 
development for teachers must not be conventiona l .  In other words, they must care 
more about the outcomes and qual i ty of students' learning. (Glatthol11 & lai la l l ,  
2009, p. 37)  
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2.3 I n  t ructiona l  Lead er h ip  Framew o rk 
Figu re2 I n  tructional leadersh ip framework 
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One of the mo t important speci fications that makes the school effic ient is  the 
r Ie of the principal and hi teachers in making the student the center of the 
educational process and provid ing them with a learning atmosphere that emiches 
their d ifferent k i l l s .  
10reover. the i nstruct ional principals show high commitment in  developing 
teachers '  capabi l i ties and creates a positive relationship  among teachers and the 
whole school community in order to achie e h igh qual i ty learn ing for the students. 
I n  other words. the in tructional princ ipal  is considered successfu l  as long as he can 
solve the problems that face the school in a unique way and shows the abi l ity to 
make dec isions that make students' needs interests and learning a priority. 
Hal l inger and Murphy years ago proposed a model which focused on "three 
d imensions for the i nstructional leadership rol e  of the princ ipal : Defining the 
School s M i ssion, M anaging the Instructional Program, and Promoting a Positive 
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2 .4  [ n  truct ional  practice for the princ ipa l  
Th model ha identi fied that there are many important practice or function 
under each dimen ion by vv hich v e can ay that the princ ipal is an in tructional 
leader and is keen t improve  the leaming prov ided to tudent . According to 
I la l l inger ( 1 985) The e pract ice are : 
2 04. 1  Fra me the  chool 17oa l  
Thi  means that the principal shou ld be  able to  formulate th school 
bjective and can et speci fic goals that are easi ly understood and appl ied by the 
chool teachers in order to achie dist inct learning outcomes. 
2.4.2 Com m u n icate the chool  goa ls 
This can be demon trated in  the principal 's abi l ity to deploy and connect 
chool goal effecti ely to all members of the school conm1Unity through meetings 
with teachers or through ad ert is ing banners that i l l u  trate the importance of 
achieving qual ity learning and teaching. 
2 A.3 Su pervi e and eva luate i nstruction 
This means that the principal should be able to supervise the educational 
process and e aluation through c lassroom isits, by giving important notes to 
teachers in reference to the strengths and weaknesses they have, or by reviewing 
students' work and monitoring their perfoDnance on an ongoing basis .  
2AA Coordin a te the cu rricu l u m  
The principal should review the school curriculum and i t s  suitabi l i ty to 
achie e the goals  of the school with the facu l ty ,  and identify the coordinators of 
subjects and d iscuss their rol es and responsibi l it ies .  
204.5 M o n i tor tudent  p rogre 
Th principal hould ha e the abi l i ty to track the student ' progr ss through 
monitoring result and the tudents' performance in exams on an ongoing basis as 
well a e\ al uate trengths and weaknesses to di cuss them with teachers. Thus, 
1 1  ucce [ul principals regularl analyze data with teachers and support them in 
o l lecting and using data to monitor tudent progres and evaluate and improve 
instructional approaches" . ( Mead, 20 1 1 ,  p. 7 )  
204.6 P rotect i n  truct io n a l  t ime 
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The principal must have the abi l i ty to maintain the t ime al located for teaching 
by reducing speeches and meetings that could waste t ime or being carefu l  not to cal l 
students to the administrat ion during c lasses .  
2A.7 M a inta in  h igh v i  ib i l ity 
The principal must show the abi l ity to achi eve a high level of  involvement 
with students and teachers. through the exploitation of break times to talk with 
student . teachers and by v isi t ing them in the c lassrooms. I t  is  important to discuss 
school i ssues and guide the students continuous ly .  
204 .8  P rovide i n cent ives for teachers 
This can be een i n  tenns of the principa l 's abi l i ty to provide incentives for 
teachers. e ither i ndividually or in  front of their colleagues at meet ings, as wel l as 
reward programs that ful fill the professional growth required to achieve the goals of 
the school .  
2.4.9 P ro mote profess iona l  development  
This  means that the princi pal should be  able to create professional 
development opportunit ies for teachers either through enro l lment programs 
i nside or outside the school or to ensure the exchange of information between 
the teacher and the tran fer of e.  pert ise and knowledge gained from thes 
program and cour es. 
2.4. 1 0  Provide incent i  e for lea rn i ng 
The principal must hav the abi l i t to pro id incentives for learning, 
by honoring talented tud nt and prai ing students' achievements. pro iding 
unique support to them and b inform ing parents about th ach ievements of 
their chi ldren. 
When reflecting on all of the above practices, we find they are a l l  
focu ed n the importance of the k i l l  and knowledge tudents learn in the 
chool and the appropriateness of \: hat i s  offered to the student as i t  relates to 
the goal and i sion of the school .  
2.5 I nstruct ion a l  teach ing  p ract ices 
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Decades ago. researchers and those who were interested i n  the 
development of education put forward many hypotheses and theories that explained 
how learning occurs in a chi ld ,  but the researchers in th is study were l im i ted to a 
single example of the most important theories of learning, which is Constructivism 
Theory. Among the most important who wrote about it was Piaget with h i s  
" i ndividual-oriented approach "  and Vygotsky with h i s  "sociocultural 
approach" . (  teri t l ien. 20 1 1 ,  p .  2 )  
Individual-oriented approach : Piaget explained i n  h i s  theory that the chi ld i s  
a n  act ive learner. with God-given biological abi l i ty t o  th ink and bui ld knowledge by 
h imsel f  and he does not need to interact with his peers or a mentor in order to bui ld 
new knowledge. For P iaget, the ch i ld i s  able to i nteract with objects such as 
computers, games, or books and previous experience to generate and construct new 
knowledge and experience. 
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'oci  cul tural approach :  s for V gosky. t h  ch i ld builds h i s  knowledge 
through interaction and communication " i th p ers at schoo l ,  [ami l members, and 
teachers .  0 the chi ld can refine exi t ing ski l l s  that helshe has as wel l  as increase the 
l i ngui t ic " eal th hel he ha and bui ld wide knowledge through this kind of 
communication with the urrounding en ironment. 
The reason behind ch 0 ing the Con tructivi m Theory b the researcher apart from 
other educati nal theories i due to i ts importance in helping the teacher to select the 
be t teaching methods based on the principle of considering the student as the center 
of the educational process along " ith the huge sc ient ific development worldwide. 
The method of indoctrination and providing infom1at ion to the chi ld as 
simple to memorize and repeat without any effort to thi nk or attempt, with noth ing 
related to education represents one of the old boring methods. The ult imate aim of 
education i to enable the student to acquire the knowledge and skills relevant to 
h islher potential and to get him/her i nvolved in  activit ies that satisfy the student ' s  
intere ts, considering that h e  di ffer from his  colleagues. 
According to constructivism theory, each student d i ffers from others and 
\ hat i s  relevant to one student may not be so to others . Each student bui lds h is/her 
ne\v knowledge according to previous personal experience. So the concern of modem 
educational methods l ike active learning and differentiated learning have gradually 
become more common. Their importance appears c learly  in the educational field and 
that is  based on construct ivism theory. ( Edger, 20 1 2) 
In  other word, i f  the students are capable of bui ld ing their knowledge by 
themselves or interact ing with col leagues what i s  the role of the teacher? According 
to Construct iv ism Theory the role  of the teacher is to supply the content "material 
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"or a pr blem de igned to be tudied by the student to get them invol ed in task and 
acti \ it ie that urge them to peculate and think. \: e find that the role of the teacher 
i not a C011\ entional one. Hi  !her ro le i s  to make the educat ional process convenient 
and make student the heart of the educational proce s .  When the students think, 
experiment, quote and explain to get a new information or knowledge, it gives them 
a chance to remember thi pi ce of information and i t  wi l l  be insta l led in  his mind 
because he \Va the one to deduce and get i t .  
aginor(2008) provide an example of a lesson about d isea es in science as a 
model to explain active learning. Instead of  naming diseases and their symptoms in a 
boring way, the teacher de igned an act ivity for students that made them al l  work in  a 
hospital and help the doctor to recognize the nan1e of the i l lness that affected each 
patient. The teacher asked her students to check symptoms of the disease. In addi t ion 
to reviewing the h istor to the disease, they watched his portfo l io  and that made it 
easy to ant ic ipate what the disease might be. The tudents worked in pai rs and smal l  
groups and la id out  a number of predictions according to information they had got 
then they shared their ideas and deductions with their col leagues in other groups. (p .  
97 )  
This sort of educat ion is e ffic ient and supportive; i t  creates good 
understanding through having a fruitful  conversation and that creates a sense of 
enjoyment away from boredom and at  the same t ime i s  profound and not shallow. 
The exci tement in carrying out act ivit ies should not reduce the content provided to 
the student. Actual l y, teachers who are keen to supply real teaching real ize that i t  is  
necessary for the student to interpret, analyze, th ink and get i nvolved with h is/her 
col leagues in profitable educat ional act ivi t ies, and the student should not be negative 
receiving information only from the teacher. 
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10reo r, v. h i le  calT ing out a certain  task or act ivity, the teachers evaluate 
a student ' s  perfonnance and interaction. He/she i suppo ed to use rubrics of 
ong JOg as e ment through which the teacher wi 11 be a are of points of strength 
and weaknes and re iew his/her 0\\ n acti i t ie and tasks in case some students 
fai led to bui Id new kno\\- ledge. Th teacher rna also change the task provided for 
the learner to make it possible for him to get invo lved with h is  col leagues. 
Deploying the ongoing assessment suppl ies the parents and the student with 
a fu l l  image and good feedback about stu dent ' s  performance inside the c lassrooms. I t  
also helps the teacher to  review his/her p lans, strategies and methods continuously to 
meet the need of the learner. 
Due to the importance of modern methods of teaching and practices of 
teachers in  the c lassroom to create d i  t inguished teaching, i t  i s  necessary for us to 
focu on the best approaches which depend on the student as the center of the 
educational process. ( Moore, 20 1 5, p. 3 1 7-369)  
2.5. 1 I nquiry Lea rn i n g :  
This rel ies on the princip le of giving the students the chance to  promote thei r  
h igher-thinki ng ski l l s, such as crit ical thinkin g, creative thinki ng and problem 
solving. The teacher designs activi t ies and projects that develop students ski l l s  in 
speculation and thinking about what has been learned recently and l i nk it to previous 
experiences to gain new knowledge and perceptions. 
2.5.2 I nduct ion A p p roach : 
The students work by themselves to get the i nformation, perception 
or  equation after observing mode ls  and thinking about it. 
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2 .5.3 Deploy ing  Lectu re pproach : 
It i not nece ary that all lectures are convent ional and boring. The talented 
teacher relying on hi /her k i l l  and e perience , can plan for the lesson in ad ance 
and prepare attached act iv i t ie  that uti l ize discu sion and debate. Questions can be 
prepared i n  advance to make ure that tudents can perceive, think, analyze and keep 
away from hal lo\\ . ba ic question that do not demand profound thinking towards 
i sues on the table. 
2.5.4 P ract ice and Tra i n in g :  
Thi i con idered one of the important approaches. Without it, students can ' t  
promote their ski l l s  o r  possess abi l i ty t o  understand fundamental perceptions e.g. 
th i  approach i s  suitable for tudents in  C l  and underachiever learners in  need of 
continuous orientati n and repet ition to i mprove d ifferent ski l ls .  
I n  addition to a l l  of the above. the fol lowing are the most modem 
approacbes in teaching and th is  concerns princ ipals  and teacher a l ike .  
2.5.5 Active lea rn ing :  
We tackled act ive l earning at  the beginn ing of th is  chapter when providing an 
example of a science lesson .  In other words, we can say that active learn ing is " Work 
i s  careful l y  tructured: students work in cooperative groups and thereby obtain a 
sense of  positive interdependence. And chi ldren serve as i nstruct ional agents for one 
another" . (Cunningham & Codei ro, 2003, p. 2 1 0) 
2.5.6 Differentiated instruct ion : 
I n  other words we find out that approaches to teaching vary a lot and the 
teacher has to choose what is appropriate to h is/her students and their type of 
learning to help them innovate, learn and benefit from the experience and knowledge 
of one another. (Cunningham & Codeiro, 2003 p. 2 1 1 )  
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In conc lu ion, we can summarize the best in  tructional pract ice through 
\\ hich we can judge the teacher as influentia l ,  effic ient and capable to advance 
tudent ' learn ing. They are as the following: "b gin a lesson with a short re iew of 
previou learning, present ne material in  smal l  steps v i th tudent pract ice after each 
tep. I im i  t the amount of material students r ceive at one time, give c lear and detai led 
in  tructions and explanations. a k a large number of que tions and check for 
under tanding, provide a high Ie  el of acti e practice for al l students, guide students 
a th y begin to practice, th i nk aloud and model steps, provide model s  of worked-out 
problems, ask student to explain what they ha e l earned, check the responses of all 
tudent . provide systematic feedback and cOlTect ions, use more t ime to provide 
explanation, pro ide many example , reteach material when necessary prepare 
tudents for independent practice and moni tor students when they begin independent 
pract ice" .  ( Ro enshine, 20 1 2, p. 1 9) 
2.6 The relat ionsh ip  between instruct ional  leadersh ip  a nd instruct iona l  teach i n g  
practices : 
Researchers ha e demonstrated the importance of transformational leadership 
to create a professional community that gives the opportunity for teachers to 
associate with the principal  in  making decisions related to school qual i ty 
performance, caring about posi tive relations among teachers and insp iring them and 
i ncrease their motivation. Nevertheless, this has proven insufficient to get 
d ist inguished educat ional outcomes. so educationa l ists have developed more concern 
about i nstruct ional leadership because of its attachment to dai ly  practices of teachers 
which in tum has a significant, influential role to promote students' learning. 
( Robinson, Lloyd & Rowe, 2008, p. 665) 
I lowever. focu ing on in tructional leader hip doe not mean that i t  i 
free from l imi tation which can be noticed "" hen implemented at chools .  Th e 
caution de erve note : 
The principal may not be a expert and aware of a l l  cognit ive fields and 
modern methods of teaching 0 erall , so he can ' t  provide rele ant feedback to all 
pc inl izations of teachers. 
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The principal doesn ' t  have adequate time to supervise and fol low up al l 
school teacher individuall . This requires t ime and effort from the principa l .  In spite 
of these l im itations, many tudies appeared on the educational field which indicate 
th importance of instructional leadership and i ts in fluence on enhancing students ' 
leaming. 
2 .6. 1 P reviou tudies:  
In  his book, Ful l an (20 1 4) presented the most important and experienced 
researcher in the field of i nstructional leadership and studied its impact on the 
tudents learni ng. (p .  56-65) 
One of the most outstanding researchers is Robinson who carried out a study 
which compares the impact of the transformational and i nstruct ional leadership on 
students' achievement. It found out that transformation leadership scored 0 . 1 1 , but 
when measuring i nstructional l eadership, i t  was found that students ' learning scored 
0.42 on the scale. he found ongoing acquisit ion and opportunit ies for professional 
development pol i shes the teachers' ski l l s  and helps them acquire d ifferent strategies 
and methods that contribute to rais ing educational outcomes. 
That happens when the principals leads the teachers toward posit ive change 
and cont i nuous learning. The principals themselves leam and acquire new 
experience' j ust a thei r teacher and they create a producti e learning atmosphere 
that meet the d i ffer nt needs of the tudents. 
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n the other ide, another researcher, I leI n, a col league of Robinson, aimed 
to mea ure the in fluence or t acher on students' achievement. She raised this 
important que tion : Who is 111 c lass? The principal an wered that because they are 
bu in cla room vi  it and fu l fi l l ing teacher demands, they are not achieving their 
g al of  promoting teachers and educating them in groups. I t  is  necessary to have 
leader from teacher to a i st the principal ' s  work to provide better coaching and 
training [or their col l eague . 
Robinson also confirmed that a learn ing partnership between the principal 
and teachers contributes to improve the principal ' s  knowledge and experiences day 
after day. 
In addit ion to thi s, the researcher Kien emphasizes that the principals who 
have great i nfluence on students ' leaming are those who focus on train ing teacher , 
with a l l  i t  contains, such as pol i sh ing their ski l l s  and knowledge besides increasing 
their motivation to work as one team. Kien not iced that the impact of the principal 
on the teacher is a d irect effect but the effect on students ' learning is an indirect 
affect, but i t  is "expl ic i t " .  
On the other hand, the researcher Tony and his  col leagues carried out 
research on 477 primary school s  in Chicago. They compared the performance of 
two sample school s  c lassi fied as low performers. They found that the first school ,  
cal led Hangkok, improved after s ix years compared with the other school and the 
reason was because the leadership in the first school was careful to develop 
opportunit ies and professional ism for teachers, comm unication with students' parents 
and de eloping meth d and trategie of teaching adopted b teachers. The other 
school .  hO\\l ever, suffered from a weak leadership that didn ' t  contribute in 
developing the level of student . achievement. 
Tony and hi col leagues found that only J 00 school from 477 schools 
hOvv ed evidence of effective in tructional Jeader hip. Tills consti tutes 20% only 
fr m the total number on the chools which v ere urve ed. 
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In addition, the researcher KU11man and his colleagues conducted a survey 
on more than 600 in tructional leader to recognize the best potential practices that 
might b po sessed b the i nstructional leader to create qual i ty learn ing when 
teaching chi Idren. They found out the follov ing. The role of the principal should be 
balanced betw en adopt ing instructional leadership cares for the content suppl ied to 
student and how to present it. S imul taneously, they shou ld care about promot ing 
leading teachers \\ ho ought to be encouraged and motivated to work and contribute 
to chool performance in general and impro ing the students learning in part icular. 
To recognize the direct effect of the instruct ional practices of the princ ipal 
on instructional teachers practices, the researcher tackled a study by the researchers 
(B 1a  e & B lase. 2000). The instrument of the search was an open-ended 
questionnaire .  It was conducted with 800 American teachers, to real ize their 
opinions and their description of the best characteristics and instructional practices 
of the principal  that, in tum, improved teaching practices i nside the c lassrooms. The 
study showed that there are two roles for the instructional principal  that have a great 
and efficient i mpact on teachers ' practices: F i rst, talking to teachers to making them 
think about their dai ly  practices and second, creati ng and fi nding programs for 
profession development. 
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In pite of recommendati n fr m educational i t and those who are 
c ncemed in improving th perform an e and e ffic ienc of the school by fol lowing 
in  truct ional theory, t i l l  it i not ea y to mea ure students educational outcomes and 
l ink them to teachers' per� rmance and aJ 0 chool principals' . Due to the growth in  
technol gical abi J i t ie and the development of computers, howe er ,  it i possible to 
analyze and find the relationsh ips between ariables and recognize the best pract ices 
and the ro le pia. ed b the principal and the teacher which play a signi ficant role in  
t aching chi Jdr n .  
2.7 In  truct iona l lcader h ip  in the U AE schools 
In the ver, beginning of establ ish ing the Uni ted Arab Emirates on 2nd of 
December 1 97 1 ,  the pol i tical leadership of the country and the rulers aimed to 
pread educat ion and make it free and avai lable for a l l  members of the society . The 
u l t imate goal of H i s  H ighness Sheik Zayed bin Sultan, the president at that t ime, and 
the other rulers was to e l iminate i l l iteracy and to assist male and female ci t izens to 
read and write.  
By getting i nvolved in  education, they would then join universit ies to 
contribute in the renaissance and construction of the country . Thus, " I n  the past the 
traditional education system depended upon three fundamentals :  the teacher the text 
book and the examination to measure memorizat ion ski l l s  of infoffi1ation regard less 
of student differences . "  (AI  Khail i ,  20 1 1 , p. 9)  
However since 1 97 1 ,  a lot has changed i n  the UAE.  The country has seen 
huge economic development in all fields, which has led to an increase in the labor 
market and i ncreased the need for trained and qual i fied manpower to lead the change 
in the country. 
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Hence there is a need to increa e the interest of tudents of the UAE and to 
ensure the pro\ i ion of qual i ty education to ser e the countr 's labor market to 
reduce the dependence on for ign manpm; er, and to focus on the cit izen to be the 
main engine for the renaissance of the countr . Thus, "RefOlTIl of nat ional 
educat ional )- tern mu t lead to the establ i hment of a more flexible, programmatic 
and open s tem geared towards acti e learn ing, improving communicat ions with 
tudent and rai ing the qual i ty of their academic achievement " (Osman, 20 1 1 ,  p. 1 2 ) 
The wi e leadership in  the Emirates, e pressed its desire to join the scientific 
devel pment that is  a ai lable in the develop d countries i n  the fields of space, energy 
and the development of su tainable energy in generat ing e lectric i ty (solar energy) .  
From here, there appeared the need to pay more attention to the learning of Emirati 
tudent . 
Unfortunately ,  results ha e indicated that Emirati students have low levels 
in International E xaminat ions ei ther in  mathematics, science, ( TI MSS)  read ing 
(PI A) .  These results were a disappointment to the M in istry of Education and a 
strong motive to i mprove the attainment level of students. 
This year, 20 1 4-20 1 5, witnessed the inaugurat ion of  a new M in ister of 
Educat ion who i ntends to have a plan for the min istry based on improving the 
attainment level of the student, anning them with the ski l l s  of innovative, profound 
thinking as one of its essential priori t ies .  
In  the past, the goal was to e l iminate i l l iteracy and i ncrease the number of 
male and female students to join school s, but the objective today i s  to make the 
Emirati student a creative inventor d ist inguished in many fields to contribute to the 
progress of h islher country and to be a major ax is in the state of change we witness. 
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Thu . the mini try now focu e on how the principal and teachers should play 
a big role in impro ing the student ' learning a a priority .  One example of th 
pr grams carried out b the min i  try for better training and promoting the 
performance of principals is sending cholarships abroad program leaders and 
c operat ing with uni ersi tie (m i  sion of the principals) of good reputation in 
preparing qual i fi d leaders who focu on mak ing the student the center of the 
educational process. 
The mini  try also created fol low-up teams ( inspect ion tean1s) .  They fol low 
up school performance and al l  staff work ing in  i t .  start ing from the principal ,  
teach rs and others. On the other hand, the min istry has the program of school 
accreditation, expel1s appointed by the min istry to accredit schools according to the 
role of principals, teachers, students. Moreover, the principals and teachers undergo 
hours of training throughout the school year i n  order to improve their instructional 
pract ices. 
F ive years ago, the m ini stry started i nnovative programs l ike Academic 
Accreditation of schoo ls  and that embodies i ts concern to fol low up and assess the 
school leadership, teachers and students to reflect a real image of the real att i tude of 
schools and to ident ify the most negat ive poi nts i n  the educat ional field .  Many 
progran1s fol lowed to support school l eadership and fol low up on the performance of 
schools .  Teams of auditors were formed which are s imi lar to an academic 
accredi tation program. They give support and write reports about schools .  Later, i n  
20 1 3 . a program for promot ing school leadership was born which cost the country 2 7  
m i l l ion Dirhams t o  train 700 nominees inc ludes school pri nc ipals, 1 40 nominees 
each year for five years. This program contains ski l l s  for school princ ipals in  
cooperation with the i nternational company " Pearson Educat ion " .  
This year, in 20 1 5  a new job was created to support the school principal job. 
Its name wa "c luster manager"27 clu ter manag r were appointed from a l l  
mirate . Each manag r i s  in charge of a num ber of schools. His  role is to support 
the school leader hip is incl uded in the following: 
The uni fication of ision in al l  c luster chools involves the development and 
la:> ing out of chool objectives in cooperat ion with the chool princ ipal . 
I nstructional proces e are folio ed up and students ' progress assisted. With school 
princ ipal , the managers fol low up the sequences of work at schools and how wel l  
employee are c0llU11 itted to  fol lowing instructions and the tasks they have to  do, 
coordinating the work among c luster schools. 
The avai lab i l ity of clu ter managers and the support of the M inistry of 
Education as well as having more programs of academic accreditation and others wi l l  
contribute in  giving school principals the opportunity to be trained. These booming 
ski l l s  t lus will let school enter a new stage regarding achieving high-qual i ty learning 
for students. The efforts of the ministry of education are remarkable and continuous 
to develop schools '  perfOlmances and leadership and after all raising the students' 
attainment. On the other side, school principals  are subjected to courses and 
programs towards professional development to support educating students. The 
principals are t rained for 1 0  hours per annual quarter and that equals 20 hours 
t hrough a scholastic year. Examples of these trairung programs are those re lated to 
p lanning school functions and gairung ski l l s  of commulucating with talented 
students. Others inc lude managing a changes to work envi ronment, learning how to 
assess and measure the performance of teachers and the means of motivating them 
for more efficient and necessary programs. 
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The Mini try of Education introduced high intent ion to pract i  es of teachers 
in the c1as room, thu aU teachers in the educational fie ld wldergoing train ing 
program for up t 30 hours during the school ear. 
In addit ion, and based on an e aluat ion s stem of teachers' performance 
\: hich fol lO\ved by the min istr , the chool principal is keen during the eval uation of 
tcachcrs to ob erve their  adopt i ng for the new teaching methods that make their 
student ' the a. i of the learning process instead of the old indoctrination methods, as 
w I I  as evaluate their u ing of the activit ies that help students to use think ing , 
ref1e t ing ,sol ing problems and think ing creat ively. 
On the other hand the princ ipal during the evaluation and cont inuous visits to 
the c1as room focu on using the teacher to the ongoing assessment tools such as 
establ ishing cri teria  rubrics to e aluate the projects, also enhancing students to 
create their OVvTI portfo l ios beside using the short tests to eval uate students 
perfomlance. 
As a result of the orientation of the Ministry of Educat ion and its interest i n  
provid ing qual ity education to  Emirati students, the researcher preferred to  identify 
the nature of i nstruct ional leadership, the i nstructional practices of the school 
principal and whether there is a relationsh ip between the instructional princ ipal 
practices and teaching practices of the teachers. 
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Chapter 3: M ethodol ogy 
The main purpo c of thi re earch were to in estigate teachers' p rceptions 
r their principal ' instruct ional practice , teacher ' teaching practic s, and the 
re lation hip between the princ ipal ' use of instruct ional leadership practices and 
teacher ' use of teaching practices. This study helped provide a pr file of school 
principal as instructional leaders and in reaching suggest ions for improving their 
pra t i  e in  \ ays which can fo ter effect ive teaching practices by teachers . This 
chapter incl ude a de cription of the research methodology, population and sample, 
the in  trumen! and its al id i ty and rel iabi l ity, procedure. and the stati stical methods 
u ed to analy ze the re ult . 
Thi tudy attempted to answer the fol lowing questions: 
1 .  HO\ do teachers i n  Sharjah Educat ional Zone perceive their school princ ipals 
a instructional leaders? 
2. How do teachers in  harjah Educat ional Zone perceive the ir  teaching 
practices? 
3 .  I s  there a re lat ionship between the principals '  use o f  instructional leadership 
practices and teacher ' use of certain teaching practices? 
3 . 1  Research Design 
In this study, the researcher used a quantitative research method which is a 
method that gathers and anal yzes numerical data to describe the perceptions of 
teachers regarding principals' instructional leadership practices. Quantitative research 
is "a type of educational research in which the researcher decides what to study; asks 
spec ific ,  narrow quest ions; col lects quant ifiable data from participant ; analyzes 
these numbers using statistics; and conducts the inquiry in an unbiased, objective 
manner" (F i schler, n .d)  
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Thi re earch design helped an wer the three research question . I n  the fir  t 
qu t ion, the perception f tea hers were identified by ident ifying the instructional 
practice of their chool principa l .  In the ec nd question, they provided their views 
on their in tructionul practices. For the third quest ion, the relationship between the 
in tructional leadership practices of the principals were correlated stat istica l ly  with 
instnlctional practic of teachers. 
3.2 Popu lat ion and Sam ple  
The populat ion of this tud was 1 ,429 male and female teachers from KG 
I .  2 and C3 ( econdary schoo l )  in Sharjah Educational Zone (Eastern Area). Of 
this population. the number of female teachers was 1 067 or 75% and the number of 
mule teacher was 362 or 25% of all the d i fferent cycles. The researcher chose this 
educat ional zone purposively because of the easy access to schools and the presence 
of col league who would help in distribut ing and col lecting the questionnaire .  
The sample of th is  thesis should be 303 teachers or 2 1  % of  the population 
at a confidence level of 95%.The actual sample consisted of 3 80 teachers divided as 
fol low : 269 female teachers and 1 1 1  male teachers 
Table 1 :  The ample 
Popu lat ion 
Female  
Male  













The researcher used a convenient technique to get the sample.  Twenty four 
school s  were selected which can be eas i ly  accessed .  In each of these schoo ls, 20 
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teacher were elect d to fi l l  u t  the que t ionnaire .  Tho e teacher were selected by 
the principal \\ h di tributed the que tionnaire (0 wi l l ing teacher or those who were 
n t bu ) at the time or data coil ction. The researcher wa responsibl for 
d istributing the que tionnai rc to schoo ls and col lecting completed questionnaires. 
The rea on II r e lecting teachers to complete the qu stionnair was that 
instructional practices of the pri ncipal ar d irect ly  in fluencing their dai ly  routine 
work . The are able  (0 pro ide insights into what is  happening during the principal ' s  
u age of in  tructional leader h ip .  Another reason i s  that teachers are capable of  
providing in  ights into ho\ the instruct ional leadership of the principals influenced 
their i nstructional practices. 
3.3 The I nstru ment  
The researcher ut i l ized a questionnaire of three sections. In  the first, the 
researcher u ed two questions for partic ipants information-gender and school 
cyc le .  In the second section of the quest ionnaire and to invest igate principal  
i nstruct ional leadership, the researcher ut i l ized an extensively-used questiolmaire i n  
the field o f  educational research which i s  the " Principal I nstructional Management 
Rating Scale" .  TIlis que t ionnai re consi sted of 1 0  subscales and 50 items. In the third 
section, the researcher developed 1 9  i tems to i nvestigate teachers' i nstructional 
practices in their c lassrooms. 
I tems in  the questionnaire, both i n  the i nstruct ional pract ices section and the 
teaching practices section, were rated on a fi ve-point Likert-type scale: ( 1 )  = almost 
never, (2 )  = Seldom, ( 3 )  = sometimes, (4) = frequent ly, and (5) = almost always. 
The instrument was scored by calculat ing the means and standard deviations 
for the items that comprise each subscale. The second section of the questionnaire 
would provide a profile of the perceptions of teachers of principal's performance on 
each of the l O in tructional leadership function . The third ection would give 
in ight into 1h teachers' in tructional or teaching practice . 
Val id ity 
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The P IMR in trument ha  b en  val idated a an  in  trument pro iding re l iable 
r u l ts in  tudie of hoo1 leadersh ip. "More than 1 25 stud ie conducted by doctoral 
student around the \ orld ha e us d the P IMR in trument" ( " Making change 
happen," 2008) 
s the second ection of the questionnaire was original ly in  Engl ish, the 
re earcher translated the questionnaire into Arabic,  shared i t  with four facu l ty 
member i n  the Col lege of Education to check its val idity along with the third section 
of the questionnai re. 
The researcher tested the val id ity of the instrument by the approval s  of the 
experts who gave their opinions, notes, comments, and suggest ions about the 
quest ionnaire, its rele ance to the purpose of the study, proper language, and c l arity 
of the item . The researcher made some changes to the questionnaire such as 
modifying the wording of some items when there was an agreement on changes. 
Rel iab i l ity 
Whi le the scale  was assessed for rel iab i l i ty by the authors, after translation, 
the researcher p i lot-tested the questionnaire on a group of  40 teachers and calculated 
the Cronbach Alpha co-efficient. The results are shown in the fol lowing table :  
Table 2 :  Reliabi l i t  test 
ub cales 
Frame the chool Goals 
C mmunicate the chool Goals 
upervi se and Eval uate I nstruction 
Coordi nate the Curriculum 
ionitor tudents ' Progress 
Protect In tructional T ime 
Provide Incentives for teachers 
Maintain High vis ibi l ity 
Promote the Professional 
Development 
Provide I ncenti es for Learning 
Whole scale  
Teaching practices 












1 9  
. 846 
. 809 









.9 ] 8 
As the table shows, the overal l re l iabi l ity coefficient of the instruct ional 
leadership questionnaire was 0 .952 and that of the teaching practices questionnaire 
\vas 0 .9 1 8  which i ndicate very high rel iabi l ity . 
33 
3'-' Proced u re of the  t u d  
The re earcher obtain d a letter from the College of Educat ion at n ited 
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ab Emirate n i \ er i ty \\ ith the regard to faci l i tati ng the task of the re earcher in  
harjah Educat ional Zone. Thi letter was important in contacting the targeted 
school to fac i l itate the ta k of th r earcher and help her to access part ic ipants in  a 
pr per \',:ay . Her passing the necessary approval process, the q uest ionnai res were 
di tributed to 380 male and female teachers in  harjah publ ic  schools. The process 
of di tribution f que t ioI1Jlai res to all targeted schools in  the research sample and 
col lecti n took one month. A fter that, al l quest ionnaires were coded and inserted into 
the P stat i t ical program to get data ready for analysis . 
3.5 Etbical  Considerat ions 
Distribut ing the quest ionnaire fol lowed official processes which started by 
obtaini ng the approvals from the authorized parties ( zone superintendent and school 
l eader ). The questionnaire cover briefed the research purpose to the part ic ipants and 
explained the questionnaire .  Part ic ipants were aware that their part ic ipation in fi l l i ng 
the que t ioI1Jlai re wa voluntar and at any time they could refuse part ic ipat ion. They 
\vere told that there would not be any negative impact on them. Moreover they were 
told  that a l l  d isc losed information would be kept confidential and al l identi t ies would 
be kept anony mous. 
3.6 Limitat ion of the s tudy 
This study is  l i mi ted to Sharjah educat ion zone schools  so the results cannot 
be general ized to a l l  UAE schools .  In addi tion, this study focuses only on publ ic  
schools i n  the zone. Therefore, the results are not to be general ized to private 
schools .  One l im i tat ion in this study relates to part ic ipants answers to the survey 
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V\ b ich might be  affected b their imm diate c ircum tances and viewpoint at the t ime 
of data col lection. I I  we er, tbi i a common l im itation in  all sur ey studies. 
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Chapter 4: Re ul t Of The S tudy 
The mai n purpo e of th i  re earch were to inve t igate teacher ' 
perception of the ir  principal ' instructional practices, teachers' teaching practice , 
and thc re lation h ip between the pri nci pal  use of instructional leadership practices 
and tcacher ' L1 e of teaching practices. The fol lowing are the findings of stati stical 
anal} is of data col l ected tllrough the fie ld  study. This chapter wi l l  provide answers 
to the fol lo\ving r arch quest ion : 
1 .  Ho\v do teachers in  harjah Educat ional Zone perceive their school principals 
as in  tructional leaders? 
HO\v do teachers i n  harj ah Educat ional Zone perceive their teaching 
practice ? 
3 .  I s  there a relation hip between the principals' use o f  instruct ional leadership 
practices and teachers' use of teaching practices . 
...  1 Res u l ts of Quest ion One 
Quest ion one was: How do teachers in  harjah Educational Zone perceive 
their school principals as i nstruct ional leaders? In order to answer th is  question, a 
description of pract ices i n  stat ist ical terms (means and standard deviations) i s  
pre ented for the 50  items of i nstruct ional leadership. Then, a compari son of the 
means of the 50 items is  presented. Final ly ,  a ranking of the tenth subscales of the 
l eadership practices as they are practiced in the study is provided. 
The i nstructional practices of the principal are measured through ten 
subscales. Each one contains 5 i tems i n  the questionnaire. Respondents assessed the 
principals' i nstruct ional practices on a five point L ikert scale where (Never = 1 -
1 . 79), ( Seldom = 1 . 8 - 2 . 59 )  (Sometimes = 2 .6 - 3 .39), (Often = 3 .4  - 4 . 1 9), and 
(Always= 4 .2 - 5 ) .  
.... 7 
The fi r t ub cale i " Frame the chool Goals" and contains 5 i tems. Those items 
are number 1 , 2, 3 , 4, and 5. The D 110',; ing are the means and standard deviations of 
these practices. Al l the re ul ts are between the level of often and always on Likert 
cale . 
Table 3 :  Frame the school Goals 
I tem Often Alway 
% % 
Develop a focused set of annual 1 6 . 1  80.8 
school-wide goals 
2 Frame the school ' s  goals in tenns 26.6 67. 1 
f staff responsibi l it ies for 
meeti ng them 
3 Use need asses ment or other 3 3 .2 59.2 
fonnal and infonnal methods to 
5 
T 
ecure staff i nput on goal 
de elopment 
Use data on student performance 29.5 
\ hen developing the school ' s  
academ ic goals 
De elop goals that are easi ly 
understood and used by teachers 
in t he school 







4 .78  .487 
4.60 .632 
4 . 5 1 .672 
4.48 . 728 
4 . 53  .683 
4 . 57  .499 
Table 3 shows means and standard deviations for the flrst subscale. The item 
with the h ighest mean i s  that t he principal " Develop[s] a focused set of annual 
school-wide goals" with a mean of 4 .78 .  This i s  fol lowed by "Frame the school 's  
goals i n  tenns of staff responsibi l i ties for meet ing them" and "Develop goals that are 
eas i ly  understood and used by teachers i n  the schoo l "  with means of 4 .60 and 4 .53 
respective ly .  However, the cumulative mean of this subscale was h igh (M = 4. 5 7) 
and the standard deviation was (SD =. 4 9) .  The lowest mean of the i tems is "Use 
data on student perfonnance when developi ng the school's academic goals," with a 
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mean of  4 .48 .  "" hich indi ate that thi the i tem practiced lea t by school principals 
in  thi particular domai n. 
The se ond subscale i s  "Communicate the School Goals" and contains 5 items . 
Tho c item are number 6. 7. 8 . 9. and 1 0. The fo l lowing are the means and standard 
dc\ iation of these practice ] ]  the results are between the level of often and always 
on Li kert cale . 
Tabk 4 :  ommun icate the chool Goals 
Item Often% Always% Mean Std . 
deviation 
6 Communicate the schoo l ' s  24 .5  69.5 4 .62 .64 
111 1 ion effectivel to members 
f the school commun i t  
7 Discu s the Schoo l ' s  academic 1 7.4  77 .4  4 . 7 1 .62 
goal s  with teacher at faculty 
meeti ng 
8 Refer to the school ' s  academic 3 1 .6 56.3 4 .4 1 .79 
goals \'v'hen making curricular 
deci ions with teachers 
9 Ensure that the schoo l ' s  30 .0 53 .9  4 .32  .89  
academic goal are reflected i n  
h ighly visible di plays in  the 
school (e .g .. posters or bul let in 
boards emphasizing academ ic 
progress) 
] 0  Refer to the school ' s  goals  or 23 .4  62 . 1  4 .43 . 86 
mission in  fomms with students 
(e .g . .  i n  assembl ies or 
discussions) 
T 25 .4 63 .8  4.49 .56 
Table 4 shows means and standard deviations for the second subscale .  The 
i tem with the highest mean is that the principal " Discuss[es] the Schoo l ' s  academic 
goals  with teachers at facul ty meeting" with a mean of 4 .7 1 . Thi s  is  fol lowed by 
"Communicate the schoo l ' s  mission effectively to members of the school 
c mmunity"  and "Refer to the chool ' s  goals or mi  ion in forums with students" 
v" ith means of 4 .62 and 4 .43 re pect ively. However, the cumulative mean of thi 
ub cale wa high (M = .t. -/9) and the tandard de iation wa ( D =. 56), the lowest 
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mean of the item is " En ure that the chool ' s  academic  goals are reflected in  highly 
\ ' i  ible d isplay in the ch 0 1 , "  V\ i th a mean f 4.32, which indicates that this i the 
item practiced lea t b scho I pri ncipals in this particular domain. 
The third sub cale i s " up rvise and Evaluate Instruction" and contains 5 i tems. 
Tho e i tems are numbers 1 1 , 1 2 , 1 3 . 1  4, and 1 5 . The fol lowing is the means and 
tandard de iation of these practices. Al l  the results are between the level of often 
and a lwa s on Likert scale .  
Table 5 :  upervise and Evaluate In  truction 
Item Often Always Mean Std. 
% % deviat ion 
1 1  Ensure that the c lassroom 27 .6 65 .8  4 .58 .65 
priorities of teachers are 
con i stent with the goal and 
direction of the school 
1 2  Re iew student work 26. 1 64. 5  4 .53 . 7 1 
products when evaluat ing 
c lassroom i nstruction 
1 3  Conduct informal 30 .5 5 1 .3 4.25 .97 
observation i n  c lassrooms 
on a regular basis ( in formal 
observations are 
nscheduled, last at least 5 
minutes. and may or may 
not i nvolve written feedback 
or formal conference) 
1 4  Point out specific strengths 24.2 69. 5  4.6 1 . 70 
i n  teacher's instructional 
practices in  post-
observat ion feedback (e .g . 
i n  conferences or written 
evaluat ion )  
1 5  
T 
P int out p c i fic 
\\ eakne e in teacher 
in tructional practice in  
p t- b er ation feedback 
(e .g . .  in  confer nce or 
\\Ti tten eval uation ) 
23 .4  
26.4 
40 
69.2 4.59 .73 
64. 1 4 .5 1 .54 
Table 5 hows mean and standard deviations for the third subscale. The item 
with the h igh t mean is that the principal " Point [ s ]  out speci fic strengths i n  teacher's 
instructional pract ice in post-observation feedback" with a mean of 4.6 1 .  This i s  
fol lowed by  " Po int out spec ific weaknesse in teacher instruct ional practices in post-
obsef\ ation fI edback" and "Ensure that the c lassroom priori t ies of teachers are 
consi stent with the goal and d irection of the choo l "  with means of 4 .59 and 4 . 58  
re pecrivel . However, the cumulati e mean of this subscale was high (M = ./. 5 1 )  
and the standard deviation was (SD =. 5./ ) .  The lowest mean o f  the practices is 
" onduct informal observation in  c lassrooms on a regular basis" with a mean of 4.25, 
\\ hich indicates that this is  the i tem practiced least by school princ ipals in  this 
part icular domain .  
The fourth subscale is  "Coordinate the Curriculum" and contains 5 items. 
Those items are numbers 1 6, 1 7, 1 8 . 1  9, and 20. The fo l lowing is the means and standard 
deviations of these practices. Al l  the resu lts are between the level of often and always on 
L ikert sca le . 
Table 6 :Coordinate the Curriculum 
I tem Often Always Mean Std. 
% % divation 
1 6  Make c lear who i s  responsible for 8.7 88.2 4 .84 .46 
coordi nating the curricu l um across 
grade levels (e .g. ,  the principal, vice 
principal, or teacher-leaders) 
1 7  Draw up on the result o f  school-wide 24.2 66.3 4 .54 .7 6  
4 1  
tc_ t ing when making curricular 
deci ion 
1 8  onitor the cia room cuniculum to 37 .6  47 .4  4.26 .90 
ee that i t  Co\ r the chool ' s  
cunicular objecti\'es 
1 9  the 0\ crlap betw en  the 33 .2  54 .2  4 .37  .84 
I '  curricular objectives and the 
s h oi' achievement te t 
20 Part ic ipate activel in  the re iew of 32.9 4 1 .6 4.05 1 . 02 
curricular material 
T 27 .3  59 .5  4.4 1 .62  
Table 6 hows means and standard deviations for the fourth subscale. The 
item with the highe t mean is that the principal " Make [ s ]  c lear who is responsible for 
coordinating the curr icu lum acro s grade levels" with a mean of 4 .84.  This is  
fol lov,;ed by " Draw up on the resul t  of school - wide test ing when making curricular 
decisions" and "Assess the overlap between the school 's curricular objectives and the 
chool '  achievement te ts" with means of 4.54 and 4. 3 7  respect ively .  However, the 
cumulative mean of this subscale was h igh (M = 4 . ..f J )  and the standard deviation was 
( 'D =. 62), the lowest mean of the practices is " Part ic ipate act ively in  the review of 
cunicular materia ls" with a mean of 4.05 which indicates that this i s  the i tem 
practiced l east by school princ ipals i n  this part icular domain. 
The fifth subscale is "Coordinate the Curriculum" and contains 5 items .  
Those items are numbers 2 1 , 22, 23 ,24, and 25 .  The following i s  the means and standard 
deviations of these practices. Al l  the resu lts are between the leve l of often and alway on 
Likert scale . 
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' 1 able 7 :  1 nitor tudent I Pr gre 
I tem Often% Mean td. 
deviat ion 
2 1  23 .9  65.3 4 .50 . 8 1 
(ea hers to di us student 
progre 
" Oi cu s academic 2" .4 67. 1 4 .  54 .79 
perfonnance re ults with the 
faculty to ident if  curricular 
trength and weaknes es 
:2 U e te t and other 26. 1 66. 1 4 .56 .72 
performance measure to 
a ess progress toward school 
goals 
--+ Inform teachers of the 25 .3  59 .7  4 .37 .93 
school ' s  perf o 1111ance resul ts 
in  \Hitten f01111 . 
, - I nform students of chool ' s  27 .9 56. 1 4 .33 .94 
academic progress 
T 25 .3  62 .8 4.45 .62 
Table 7 shows means and tandard deviations for the fifth subscale .  The i tem 
with the h ighest mean i s  that the  principal "Use[s] test and other perfonnance 
measure to assess progress toward school goals  "with a mean of 4 .56. This i s  
fol lo\ved by "D iscuss academic perfonnance results with the facu lty  to  identi fy 
curricular strengths and weaknesses" and "Meet i ndividua l ly  with teachers to discuss 
student progress" with means of 4 .54 and 4. 50 respectively. However, the 
cumulati e mean of th is  subscale was high (.!v! = 4. 45) and the standard deviation was 
( D = , 62) , the lowest mean of the practices is " lnfonn students of schoo l ' s  academic 
progress" Vv ith a mean of 4.33 which indicates that this i s  the i tem practiced least by 
school principals in this particular domain .  
fhe ixth . ubs a le  i " Pr tect I n  tructi nal Time " and c ntain - it m . 
Tho e items are number., 26, 27, 2 .29, and 30. The foi l  wing i the mean and tandard 
deviat i  ns f the e pra t ice . I I  the re u lt are bel\\een the leve l of often and a h\ a} on 





2 8  
29 
3 0  
T 
: Protect In  tructi nal r ime 
Often h ays Mean td. 
0'0 0'0 
deviation 
[ imit  interrupti n of 23 ,4 58 .2  4.26 1 . 1 0  
in tructional t ime b pub l ic 
addre rumouncement 
� n ure that tudents are not cal led 2 7.4  54 .7  4 .29  .96 
t the office during in  tructional 
t ime 
Fn ur that tard} and truant 23 .2  62.6 4 .38  1 .0 1  
tudent utTer pec ific 
consequence for mi  I l1g 
i n  truct ional t ime 
ncourage teachers to u e 20 .3 73 .9 4 .65 .70 
i n  tructional t ime for teaching and 
practicing ne\\ k i l l s  and concepts 
L imi t  the intru ion of extra and 34 .5  50 .0  4 .25 .97 
co-curricular act i  i t ies on 
in tructional t ime 
25 . 7  59.9 4 . 36  .63 
Table 8 show the means and standard deviat ion [or sixth subscale. The 
item with the h ighest mean is that the principal " Encourage [ ] teachers to u e 
instructional t ime for teach ing and practicing new ski l l s  and concepts" with a mean 
of 4 .65 .  This is  fol lowed by " Ensure that tardy and truant students suffer spec ific 
consequences for mis  ing instructional t ime" and " En ure that student are not cal led 
to the office dur ing instructional t ime" with means of 4 .38  and 4 .29 respectively. 
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I I  wc\ cr. the cumulati e mean of thi ubscale \Va h igh ( \ / = -1. 36) and the tandard 
de iation wa ( D =. 63 ) .  The lowe t mean of the practice is "L imit  the intrusion of 
xtra -and c -curri ular acti iti n instructional t ime" wi th a mean of 4.25 which 
ind icate that thi i item pra ticed lea t by school principals in  this part icular 
d main.  
he venth ubscale is"  Provide I ncent ives for teachers " and contains 5 
item . Tho e items are numbers 3 1 , 32, 33 ,  34,  and 3 5 .  The fol lowing i s  the means and 
tandard de iation of the e practice . A l l  the results are between the level  of often and 
a lway n Likert sca le . 
Tabl 9: Provide I ncentives for teachers 
It m Often Always Mean 
% % 






Take t ime to talk i nfOlmal ly with 30 .0 
tudents and teachers dur ing 
recess and breaks 
V isi t  c lassrooms to discuss 3 3 . 7  
school i ssues with teachers and 
students 
Attend/partic ipate in extra and 3 5 . 8  
co-curricular act iv it ies 
Cover c lass for teachers unt i l  a 25 .0  
l ate or substitute teacher arrives 
Tutor students or provide direct 
i nstruction to c lasses 
23 .2  
29 .5 
45 .5  4 .07 
46. 1 4 . 1 8  
5 1 . 8 4 . 35  
22.6 3 .00 
58 .4  4 .32  
44.9 3 .98 





1 . 5 8  
0.99 
0 .77 
Table  9 shows means and standard deviations for the seventh subscale. The 
item with the highest mean is that the principal " Attend [s]/part ic ipate[s ]  in extra and 
co-cu rricular activities" with a mean of 4 . 35 .  This is fol lowed by "Tutor students or 
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pr \ idc d i rcct in  truction t c la  se "and "Vi  i t  c ia room to di cu  s chool issues 
\vi th tcacher and students" \ i 1h mean of 4 .32 and 4 .  1 8  re pect ively. Howe er the 
cumulative mean of this ubscale \ as h igh (M = -1. 00) and the standard deviation was 
(. 'D 7 , the low st mean f the practice is "c er las � r teacher unt i l  a late or 
ub'titutc teacher arrives" ,,, i th a mean of 3 .00 wh ich indicates that this i the i tem 
pructi cd least b school princ ipal in  thi s  particular domain . 
The eighth ubs ale i " Mai nta in High vis ibi l ity " and contains 5 items. Those 
i tem are number 36, 37, 38 , 39, and 40. The fol lowing is the means and standard 
dev iat ions or the e pract ices. I I  the re u l ts are between the Ie el of often and always on 
L ikert cale . 
Table  1 0 : Maintain High Vis ib i l ity 
I tem Often Always Mean Std. 
% % 
divation 
36 R inforce uperior performances by 22.9 66. 1 4 .50  . 84 
teacher in staff meetings, 
new letters, and/or memos 
3 7  Compl i ment teachers privately for 2 1 .6 67. l 4 .49 . 88  
their efforts or  perfom1ance 
38  c knowledge teacher' s  exceptional 22 . 1 62 . 1  4.40 .92 
performance by writ ing memos for 
their personal fi le  
39 Reward specia l  efforts by teachers 27 .6 53 .7  4.24 1 .03 
with opportunit ies for professional 
recogni tion 
40 Create professional growth 25 . 5  57 .4 4 .3 1 .99 
opportunit ies for teachers as a reward 
for special contributions to the school 
T 23 .9  6 l .3 4 .38  .79 
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Table 1 0  how mean and tandard deviation for the eighth sub cale. The 
item \\ ith th highe t mean i that the principal "Reinforce[ s ]  superior performances 
b tcacher in staff meeting , newsletter , and/or memos" with a mean of 4 .50. This 
is 11 ! l owed \'v ith "Compl iment teacher pri at Iy  for their efforts or performance" 
and " knowledge teacher' exc ptional performance by writing memos for their 
per onal  fi le " ".l ith mean of 4 .49 and 4. 40 respectively. However, the cumulative 
mean of thi ub ale was high (AI  = ·1. 3  ) and the standard deviation was (SD = .  9). 
The lowest mean r the pract ice i "Reward spec ial  efforts by teach rs with 
opportunit ies for profe sional recogn ition" with a mean of 4.24 which i nd icates that 
thi i the lea t item practiced b school princ ipals in  this part icular domain .  
The ninth sub cale is" Promote Professional Development " and contains 5 
items. Those items are numbers 4 1 , 42, 43, 44, and 45 .  The fol lowing is the means and 
standard de iations of these practice . A l l  the resu lts are between the level of often and 
ah: ays on Likert scale . 
Table 1 1 : P romote Professional Development 
I tem 
4 1  Ensure that in-service act ivit ies 
attended by staff are consistent with 
the school s goals 
42 Act ively support the use in the 
c lassroom of ski l l s  acquired dur ing 
in -service train ing 
43 Obtain the participat ion of the whole 
staff in  important in-service 
activi ties 
44 Lead or attend teacher in-service 
activi ties concerned with instnlction 
45 Set aside t ime at facul ty meetings for 
teachers to share ideas or 
Often A lways Mean 
% % 
30 .3  59.2 
33 . 2  56. 1 
1 8 . 7  70.3 
23 . 7  6 1 .6 
24.5 52 .9 
4.45 
4 .43 
4 .55  
4 .4 1 









information [rom in- er Ice 
a ti it ie 
26. 1 60.0 4.40 .68 
Table 1 1  show means and tandard deviations for the ninth scale .  The i tem 
with the highe t mean i that the pri ncipal "Obtain [ s ]  the participation of the whole 
tare in important in- er icc act ivit ie " with a mean of 4 . 5 5 .  This is  fol lowed by 
"En ure that in- ervice act i i t ies attended by staff are consistent with the school s 
goal " and "Acti e l  support the use in  the c lassroom of ski l l s  acqui red during in-
ervic training" with means of 4 . 45 and 4 .  43 respectively.  However, the 
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cumulat ive mean of this subscale  was high (Ai = -I. -10) and the standard deviation was 
(SD = . 68) . The lowest mean of the practices is "Set aside t ime at faculty meetings 
for teacher to hare ideas or i nfolmation from in-service act ivit ies" with a mean of 
-1- . 1 9  \\ hich indicates that this is the item practiced lea t by school principals i n  this 
particular domain.  
The tenth subsca le is" P rovide Incentives for Learning " and contains 5 
items. Tho e items are numbers 46, 47, 48, 49, and 50. The fol lowing is the means and 
standard deviations of these pract ices. Al l  the results are between the level of often and 
alv"a  s on Likert scale . 
Table  1 2 : Provide I ncentives for Learning 
I tem Often Always Mean 
% % 
46 Recognize students who do 2 1 . 8 65 .8  4.49 
superior work with formal rewards 
such as an honor rol l  or mention in  









for academic accompl i hment or 
for behavior r c i t izen h ip 
Rec gniz uperior student 
achievement or improvement by 
eeing in the office the ludent 
with their work 
ontact parent t communicate 
improved or exemplary student 
perfom1ill1ce or contdbutions 
upport teacher acti ely in the ir  
recognit ion and! or re\ ard of 
student contributions to ill1d 
accompl i slunents in cIa s 
1 7 .6 




76.3 4.67 .68 
72. 1 4 .64 .65 
65 .0 4 .57 .66 
6 1 . 1  4.40 .92 
68. 1 4 . 55  .6 1 
Table 1 2  shows means and standard de iations for the tenth subscale. The 
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item with the h ighest meill1 is  that the principa[ " Use[s] assembl ies to honor students 
for academic accompl ishment or for beha ior or c i t izenship" with a mean of 4.67.  
This i s  fol lowed by " Recognize superior student achievement or improvement by 
seei ng in the office the students with their work" ill1d "Contact parents to 
commw1 icate i mproved or exemplary student performill1ce or Contributions" with 
means of 4. 64 and 4. 57 respect ively .  However, the cumulative meill1 of this 
subscale was high (Ai = -1. 55) and the standard deviation was (SD =. 61 ) .  The lowest 
mean of the practices is "Support teachers act ively in their recognition ill1dJ or reward 
of student contributions to and accompl ishments in c lass" with a mean of 4 .40 which 
i nd icates that this i s  the i tem practiced least by school principals in  this particular 
domain.  
fable 1 3 : Ranking o[ the ten sub cales of the pri ncipal i nstructional practices 
I tem tatement Mean Std. 
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divation 
1 Frame the chool Goals 4 .5 784 .49998 
2 Pro ide Incenti e for Learning 4 .5537 .6 1 293 
3 uperv ise and Eval uate Instruction 4 .5 1 1 1  .54939 
4 Commw1icate the chool Goal 4 .4979 .56968 
5 Monitor tudents' Progress 4 .45 84 .62326 
6 oord inate the Curriculum 4 .41 1 1  .62742 
7 Promote Prof! ssiona1 Development 4 .4053 .68004 
8 Maintain H igh V is ibi l i ty 4.3884 . 79926 
9 Protect Instructional Time 4.365 3  .63550 
1 0  Provide I ncenti es for Teachers 3 .9832 . 76722 
Table 1 3  shows the means and standard deviations for the ten subscales. The 
item with the h ighest mean is that the principal  "Frame [s] the School Goals" with a 
m an of -+ .57 .  This i s  fol lowed by "Provide I ncentives for Learning" and "Supervise 
and Evaluate Instruct ion with means of 4 .55  and 4 .5 1 respectively .  This indicates 
that the principals most often practice those activit ies. The lowest means of the 
practice are " Maintain H igh Vis ib i l ity , "Protect Instructional Time" and " Provide 
I ncent ives for Teachers" with means of4 . 38  , 4 .36 and 4 .5 1 respectively .  However, 
these act ivities are sti l l  pract iced to a large extent, but not as the others . 
...  2 Res u l ts of Quest ion Two 
Question two was: How do teachers in  Sharjah Educational Zone perceive 
their teaching? The instructional practices of the teachers are measured through 1 9  items 
in the questionnai re. I n  order to answer this question, a description of practices in  
stati stical terms ( means and standard deviations) i s  presented for the 1 9  items of 
i nstructional practices of  teachers. Then, a ranking of the practices as they are 
pract iced i n  the study i s  provided. 
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fable 1 4 : The teacher ' in tructional 2ract ice 
I tem Mean td. 
% De iation 
1 use test or qu izzes to a 1 9 . 5  72.6 4 .62 . 70 
tudent ' learning. 
2 1 a' ign tud nts t work in mal l 27.4 65 . 3 4 . 55  .72 
groups to complete the ta k . 
3 1 work with tudents individual ly .  32 .9 49.2 4 .27 .86 
4 I a Ign tudents to \ ork on 3 1 . 8 40.5 4.03 1 .0 1  
proj ct require one weeki orne 
time to compl teo 
5 tudent work individual l \ ith the 23 .4 65 .3  4 .45 .94 
teo tbook or work heet . 
6 I give di fferent works to the 3 1 . 1  58 .2  4.45 .76 
tudents accordino to their abi l it ies 
(d ifferentiation instructions) 
7 I check rn tudents' exercises. 1 6 .3  77. 1 4 .68 . 70 
8 I use lecture style to present new 33 .2  48 .9 4 .27 .85 
topics. 
9 I ask my student to plan or suggest 34 .5  5 1 .6 4 .32 .87  
d ifferent c lassroom acti i t ies .  
1 0  I a k m) student to write an essay 27 .9 37 .9 3 .78 1 .28 
to explain their thinking . 
1 1  I ask my student to th i nk of every 25 . 5  68 .7  4 .62 . 64 
step of the les on. 
1 2  I state leaming goals  c learly .  20.0 75 .0 4 .70 . 57  
1 3  I ask the students to work in  smal l  1 6.3  80 .5  4 .77 .52 
groups according their abi l ity. 
1 4  I present a short re i sion about the 22.9 70.8 4 .63 .67 
previous lesson in the beginning of 
the new lesson. 
1 5  I review with the students their 2 1 . 1  7 1 .6 4 .62 .69 
homework . 
1 6  I ask different questions to check 33 . 7  49.2 4 .24 .95 
up understanding of the students. 
1 7  I ask my students to create 30 .0 6 1 .6 4 .5 1 . 74 
products\projects that wi l l  be used 
by someone e lse .  
1 8  I ask my students to reflect and 28 .2  58 .7  4 .39  .89  
e aluate their works. 
1 9  I ask my students to hold debates to 32 .9 43.4 4 .07 1 .08 
5 1  
xpre their opinion . 
T 26 .8 60.3 4.4 1 .49 
Table 1 4  how means and standard deviati ns for the 1 9  i terns o f  teaching 
pra ti e_. The item \-v ith the highe t mean is " tudents work in groups based upon 
th ir abi l i t ie  " with a mean of 4 .77 .  This is fol lowed by the item " I  expl ic i t ly state 
learning goals" ,  " I  check my tudents ' exercise books" and "At the beginning of the 
lesson. I present a hort ummary" with means of 4 . 70 , 4 .68 and 4 .63 respectively .  
Thi mean that these are most often pract ices practiced by teachers in their 
c las rooms. 
The lowest means of the practices are the i tem "I ask my students to write an 
es a ' in , hich they are expected to explain their think i ng or reasoning at some 
length" , " tudents work on projects that requires at least one week to complete" ,  and 
" tudents hold a debate and argue for a part icular point of view which may not be 
their ov,u" with means of 3 . 78 , 4 .03,  and 4 .24 respectively .  This means that the e 
are the practices used least often by school teachers in  the sample. 
-t.3 Resu l ts of  Question Three 
Question truee was: I s  there a relationship between the principals' use of 
in  tructional leadership practices and teachers' use of teaching pract ices? In order to 
answer this question, a Pearson Correlation Test was conducted between the ten 
sub cales of leadership practices and the teaching practices. The fol lowing are the 
stat istical resu lts. 
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Table I � :  The re lationship bet\ een in tructional leader hip practice and teachers' 
in tructi nal practice 
1 0  ub cale of  In t ruction a l  
leader h i p  
Frame the , chool Goals 
mmunicate the cho 1 Goals  
up n i e and Evaluate 
Instruction 
oord inate the un'iculum 
Monitor tudents' Progress 
Protect In t:ructional T ime 
Pro\ ide Incentives for 
Teachers 
Maintain High V i sibi l ity 
Promote the Profes ional 
Development 
Provide In entives for Learning 
Pear on orrelation 




ig. (2-tai led) 
Pearson Correlation 
ig.  (2-tai led) 
Pearson Correlation 
ig .  (2-tai led) 
Pearson Correlation 
Sig .  (2-tai led) 
Pearson Con'e lat ion 
ig. (2-tai led) 
Pearson Corre lat ion 
S ig. (2-tai led )  
Pearson Con-elation 
ig. (2-tai led) 
Pearson Correlation 
ig. (2-tai led )  
Pearson Cor elation 




























.5 1 1  * *  
.000 
.528
* '  
.000 
It ev ident from Table 1 3  that there is a posit ive signi ficant re lationship 
between the princ ipals'  instructional practices and teachers' i nstructional practices. I n  
other words, when principal  i nstructional practices i ncrease, the teaching practices 
also i nc rea e .  However, the relationship i s  strongest in the fo l lowing items of the 
principal s '  practices: "monitor students' progress" r(3 79)  = 0.567 , p=O.O I ,  "protect 
the i nstructional t ime" r(3 79)  = 0 .528,  p=O.O 1 and "provide incentives for teachers" 
r(3 79) = 0 .5 1 1 , p=O.O l .  On the other hand, the relationship between princ ipals '  
i nstructional practices and teachers' i nstructional practices is more moderate on the 
fol lowing items of the principal practices: " frame the school goals" r(3 79 )  = 0 .38 1 ,  
p=O.O I ,"coordinate the curriculum" r(3 79) = 0 .4 1 3  , p=O.O I and "communicate the 
schools goals" r(3 79) = 0 .0442 , p=O.O l .  
Chapter 5 :  Discu ion And Recom m endation 
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The purpo e f thi tud is  to inve tigate princ ipals '  instJUctional practices 
from teacher ' per pectives and to identify if principal s '  i nstructional pract ices have 
a relation hip v .. ith teacher practice insid the c lassroom. After presenting the results 
in  chapter 4 ,  thi chapter is dedicated to discu ing the e re ults. Another aim of this 
chapter i s  to pr vide ome re ommendation and sugge tions based on the results of 
the tudy. I t  should be noted that the recommendations provided apply to Sharjah 
ducat ional Zone. 
Before di cussing the mo t significant results of the research questions, the 
reader should know that th d i  cus i n i s  based on the ideas and percept ions of the 
re earcher in  the fir  t place. The r searcher is a teacher and is involved c losely in  the 
educational field a wel l  as bei ng aware of the mo t recent d i rect ions and procedures 
promoted by the M inistry of Education to improve the practices of teachers and 
principal . Thi experience enabled the researcher to successfu l ly  just i fy why most 
of the elements of the questionnaire related to practices of teachers and principals 
produced relati e ly  h igh cores. However, to provide a more balanced discussion, the 
re earcher talked to additional teachers and admin istrators in the Sharj ah Educational 
Zone - after completing statistical analysis, to get more understanding and check with 
them her own interpretations of the results. 
5. 1 Di cussion of Research Quest ion One 
Question one i nvestigated principals'  i nstJUct ional leadership practices. The 
most i mportant of the ten subscales and the ones with the h ighest means are : framing 
the school goal s, communicating school goals, providing i ncent ives for learning, 
supervising and evaluating instructions and monitoring students' progress. 
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I f  Vv e focu n the e ub ca le  , we wi l l  real ize that the new directions of the 
Mini  t l) of �ducation which upport tudent leaming just ify the high mean scores of 
these sub 'cales. Thi can be ob er ed in real ity too, e pecial l after the MoE started 
to implement the accredi tation pr gram in most of the schools it supervise . The 
accred itation program nece s i tated proper preparation and e lection of qual i fied 
auditor team . s a re ult ,  princi pals  became more aware of their instructional roles. 
Previoll I )' .  they were not as aware and they thought that their  roles mostly focused 
on the managem nt and organizat ional side of the job; to make sure that the 
education proce s flow smoothly inside thei r  chools .  Therefore, if we j ust consider 
th fir  t two ub cales ( framing and communicating school goals), vis i tors to any 
school \\i 1 1  End the school mission and vision c lear and visible in many places i n  
each schooL ometimes e en  in  ide c lassrooms. Moreo er, a l l  administrat ive staff as 
wel l  as teachers are now ful ly aware of the school mission and vision. I n  addi tion, 
art iculating school goals has become a col laborati e work done by the school 
principal and the teachers. They focus now on both the points strength and weakness 
of student performance and that should be driven by students' results . These 
practices match teachers' answers in the questionnaire which show that the 
i mplementat ions of these practices by their school principals are strong and 
noticeable. 
The i nstruct ional leadership pract ices of provid ing incentives to support 
learning as wel l  as monitoring students' progress are noticeable also in schools .  
Presently, school principals make sure to reward their  students very frequent ly  and 
on d ifferent occasions during the morning assembly. In addition, they share the 
photos of school partic ipation or achievement of students on various aspects on the 
Min istry official soc ia l  networking accounts such as Twitter, Instagram, and 
raceb k. [ncentive are not only intended for tudents; parents also receive 
appreciation and thank you I tt rs for their efforts and col laborat ion. 
These action how that school principals are encouraging students toward 
di t ingui hed abi l i t ie and the highest po sible learning progress. The role  of 
princ ipal in enhancing student ' learning is  eI  c lear through the communication 
55 
\\ ith c ncemed parents to disco er. d iscuss and support talented tudents and to 
participate in ariou educational competitions and rewards such as the heikh 
Khal ifa " ard for Education, the heikh Hamdan bin Saeed A I -Maktoum Prize for 
Talent and Excel lence. and the Sharj all Award for Excel lence in  Education . Another 
example of care for talented tudents is nominating students to participate in  several 
programs which support students of talent uch as "AI Shura counci l" that belongs to 
chi ldren centers and gir ls c lubs in the Emirate of Sharj ah .  
On  the other hand. a school principal  plays important roles i n  support ing and 
fol lowing up the educational progress of students who have special needs, especia l ly 
after the M in istry of Education i ssued instructions to i ntegrate those students with 
other normal peers in  MoE schools .  Now the ministry makes efforts to provide 
suitable resources for those kids such as e levators to faci l i tate the movement of 
students with physical disabi l i t ies as wel l  as providing proper training to al l teachers 
on how to treat them and how to support them psychological ly .  Besides that. the 
M inistry of Education adopts procedures to enforce the principle of "education is a 
right for a l l"  which resul ts in  extra attention paid to spec ial need students in  a l l  fields 
by schools principals .  
The subscale of supervis ing and evaluating instruction also produced a h igh 
score. The inst ructions of the M inistry of Education have made school principals 
keen on the importance of the qual ity of the education del ivered to their  students. As 
a re ult . principal re ly on inten i e c I a  room visit a a continuous t 0 1  to assess 
the qual it) of teaching deli ered to their students. In addit ion, the role  of the 
�6  
super\ i or  ha changed . In  tead of performing c lassroom visits a long with school 
principals, o ffic ial team and committees are formed to serve the accreditation 
program v. hich a se s the overal l  school performance. Therefore,  the responsibi l i t ies 
of prin ipal are expanded and at the top of them is the responsib i l i ty to provide 
continuou guidance for teachers to ach ieve a school s mission and vision. In 
addit ion to monitoring the progress of teacher performance inside c lassrooms 
principal are responsible for comrnunjcating and exchanging successful and up-to­
date teaching methods to a l l  teacher to attain  the main school objective of increasing 
student 
. 
achievement. chools principals do not visit their teachers only for the 
summative/flnal eval uation, as it used to be in the past, but in addition to that, 
pri ncipal do thei r  best to ident ify points of strength and weakness and share them 
and their suggestions with teachers. 
A for the teachers who find di fficulty in  improving their teaching methods 
and whose students have low achievement score , principals, with the col laboration 
of their dist inctive teachers, form teams to train and transfer new ski l l s  and 
knowledge to them. I n  addition, they encourage teachers to enro l l  i n  teachers' 
professional development programs both ins ide and outside the school . Furthermore,  
princ ipals continuously fol low up on their teachers' performance and integration of 
the practices teacher attained in  their trainings and workshop courses. The aim of 
the principal i s  to make sure that the teachers and students benefitted from train ing. 
5.2 Di  cu ion of  Re ea rch Que t ion  Two 
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The re ul t  f teacher ' in  tructional practice ho\ high scores as the means 
indicate that teacher "alwa s" and "often" implement tho e practices in thei r 
c lassroom . orne of the e practices are : 
It I a k the student to work in smal l  groups ac ording to their abi l i ty " ,  " I  state 
learn ing g al learly" ,  " I  check m students' exercises" ,  " I present a short revision 
about the previou Ie son in the beginning of the new lesson" and " I  use tests or 
quizzes to a e m students' learning . "  
The most important teachers' instructional practices based on  the resul ts are 
those which relate to their teaching methods such as the individual, group and 
d ifferentiated learning method . This comes as a direct response to the Ministry of 
Education directives. Teachers are required to use a combination of these methods i n  
their dai l  ' les ons . Therefore, principals expect to see and assess the previous 
methods during c las room visits. As a result ,  teachers design their act ivities to cover 
a l l  methods. A lthough the MoE targets group work approach, individual learning is 
not less important than learning in groups. It is considered a basic component of a 
successful lesson. Hence, assigning an indiv idual task to a l l  students is very 
important because it gi es each student a great opportunity to express themselves. 
Furthermore, when teachers deal with students individua l ly, they can answer their 
quest ions, address their problems or overcome their d i fficult ies in professional and 
appropriate "\ ays. Col laborative work and d i fferentiated learning methods are used 
ery frequently  by teachers. In schools, teachers are busy designing act ivities and 
tasks for students to be implemented i n  smal l groups in c lassroom as wel l  as 
d istributing tasks wise ly  and careful ly  to students within the groups based on their 
abi l it ie . Therefore, excel lent and talented students should engage in advanced tasks 
to assi t them to u e their creati it to accompl ish the ta ks whi le other tudents 
hould be given ta k that fi t thei r  sk i l l s  and abi l i t ies. At the end of the lesson, each 
group h uld pre ent the i r  del i  erable and the teacher's role is to fol low-up on 
group and provide feedback dur ing and after the completion of the act ivi ty or the 
task . 
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In  addi t ion, some i n  tmctional practices scored high, such as  providing 
students with a brief  re i s ion about previous knowledge, giving them proper 
feedback through correcti ng their exerc ise books, and presenting smart and clear 
goal about the new lessons to help tudents draw a whole picture about i ssues in the 
les ons. 
As for other concerns, i t  is important for teachers to use a variety of continuous 
assessment tools such as long and short tests and developing evaluation cri teria to 
as ess students' projects. The process of assessment is very important because it 
helps teachers to identi fy the strengths and weaknesses of students as wel l  as give 
teachers a c lear picture of  each student and how students think.  Evaluation of those 
projects require creat iv ity, exce l lence and th ink ing ski l l s  to be accompl ished 
successfully .  These procedures, which teachers fol low as a result of the M inistry 
d i rect ives, contri bute to and c lear ly explain why those practices have produced h igh 
means. 
5.3 D iscussion of  Research Question T h ree 
One purpose of the study is to test the ex istence of any relat ionship between 
the principals' i nstruct ional practices and teachers' i nstructional practices. It was 
found that there is a pos i t ive relationship of medi urn effect between the two 
variables. I n  addi t ion, the c losest relationships were between instructional practices 
of principals that are keen on improving students' learning and i ncreasing the qual i ty 
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and effecti enes of teaching meth d and the practices of teachers insides the 
c Ia  r om. E planation of tho e relat ionships i e l f-evident. The more the 
principals ut i l ize instruct ional lead rship e pecia J ly  in areas that connect to teaching 
and learning, the more teacher u e certain  instructional practices. For example, 
\",hen principals monitor the progre s of students, teachers wi l l  focus more on their 
student ' achieving high mark . When the princ ipal protects the instructional t ime of 
teach rs  and doesn' t  0 erwhelm them with admin istrative duties, th is  t ime wi l l  be 
u ed with tudents and V\ i l l , in turn, reflect in their progress. When the principal 
provides incent iv to teachers, they wi l l  strive to excel in  c la srooms. On the other 
hand. i n  ca es of general instructional leadership components, such as framing and 
C0111l11Wlicat ing the chool goals,  it is natural  that these wi l l  not resonate highly with 
teachers' work becau e these are not directl y  connected to classroom work. 
What we found in  th is study confirms the findings of the results of previous 
tudies( Shen &Cloony, 20 1 3) which have been mentioned in  chapter I I .  Those 
studie come to emphasize the importance of the practices of the i nstructional leaders 
which have a direct impact on the perfomlance of teachers in their c lassrooms and, in  
tum. which have a c lear i mpact on the progress of students. For example, the 
researchers found that students of distinguished teachers scored more than 53% in 
compari son with the students of less capable teachers who scored about 1 4% ( Shen 
& Cooley, 20 1 3 , p. 1 8 ) .  This Means that distinguished teachers create a difference in  
students' learning, Therefore , the instructional school leader i s  the one who is 
capabl e  of pushing his  d ist inguished teachers towards more achievements and 
helping teachers who are i n  need of support to develop professiona l ly  to improve 
their students' learning.  
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SA Reco m mendat ion 
l lhough m t of the pri ncipal ' and teacher ' practices are c la i fied as "always" 
and "of1en" on the Likert cale and, thus, recorded h igh means, some pract ices ha e 
lower mean vv hen compared to the other practices. The fol lov ing are 
recommendations ba cd on tho practices. 
SA. 1 Reco m mendat ion rela ted to  principal ' in truct ional  pract ices 
The principal hould show greater vi ib i l i ty and involvement with teachers 
and tudents during the school day, whether by vis i t ing them in the c lassrooms, in the 
break or at the morni ng as embly b cause staying at h is/her desk throughout the day 
i not helping the princ ipal to understand what i s  going on at the school in  its 
d ifferent a peets. 
The principal should motivate outstanding teachers and display their names 
along with their achievements in the display screens of the city, and nomi nate them 
for professional development programs both inside and outside the country .  
The principaL in  col l aboration with the Parents Counc i l ,  should honor 
distingui shed teachers by establ i h ing an appreci at ion ceremony for them, or 
nominate them to the Min istry or the Educational Zone to get a promotion or 
appreci at ion cert ificate. 
The resul ts of this study should be distributed to all principals in Sharjah as 
wel l  as principals across UAE, to show the importance of pri ncipal instructional 
practices in  i nfluencing the improvement of teacher's performance in  the c lassroom. 
5.4.2 Recom mendat ions related to teachers '  ins tructi o n a l  practices 
The fol lowing are the most important recommendations to improve weak 
practices by teachers: 
reacher hould t imulate tudent toward production and inno ation by 
ha ing them involved in producing useful projects such as creat ing educat ional 
board r performing scienti fic  experiment to b used in  other subjects to enhance 
the c rrclation between the di ffercnt subject \ hich is definitely a posit ive way to 
u e d i fferent th ink ing ski l l s. 
Teacher hould design acti ities and tasks that require students to make 
effect ive use of h igher-order th inking ski l l s  such as finding a solution to a speci fic 
problem or thinking deeply about what they have implemented in  c lass. 
6 1  
Teachers hould encourage students to express themselves freely and d iscuss 
the most important i sues by organizing debates and seminars. 
5.4.3 Reco m mendat ion related to the  research 
The re earcher recommends using the qual itat ive search method to gain  more 
precise and c loser description of princ ipals '  and teachers' i nstructional practices. A 
study should be conducted to i nvestigate the low achievement of students i n  spite of 
the exi stence of a posit ive relationship between principals instlllctional practices and 
teacher instlllctional practices. The study should be repl icated in other emirates in the 
country to get a broader perspect ive on the relationship between the principals' and 
teachers' i nstructional practices. 
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